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Abstract

Krashen (1996) and Rossell and Baker (1996) have reviewed literature on
attitudes toward bilingual education and have come to very different
conclusions.  This study reviews surveys included in Rossell and Baker as
well as studies missed by both surveys and concludes that polls in which
there is opposition to bilingual education typically present an extreme view
of bilingual education that few of its supporters would endorse, with all
subjects taught in the primary language and nothing in the second language.
When subjects are asked about using both languages or are asked about
bilingual education in general, responses are much more positive.

Introduction

In the recent past, two surveys of public opinion on bilingual
education have been published with contradictory conclusions.  Krashen
(1996) claimed that respondents generally approved of bilingual
education and agreed with the principles underlying it, while Rossell and
Baker (1996) argue that the results of polls overestimate support for
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bilingual education.  Interestingly, there was no overlap in the studies
covered by the two surveys.

This article reviews all available studies discussed in Rossell and
Baker as well as several studies that both surveys missed, the 1983
Houston Metropolitan Survey, the Harris Poll (1993), de la Garza,
DeSipio, Garcia, Garcia, and Falcon (1992), Krus and Brazelton (1983)
and a recent report from the Center for Equal Opportunity (1996).

The first section of this paper reviews polls taken of the general
public, the main focus of Rossell and Baker's survey.  Rossell and Baker
have questioned the validity of these polls.  The next section responds to
their arguments.  We then review studies of teachers and parents as well
as Rossell and Baker's comments on these polls.

Opinion Polls of the General Public
Krashen's survey, even though it was titled "Is the public against

bilingual education?" focused on surveys of parents and teachers.  The
only exception was Hosch (1984), in which there was clear support for
bilingual education.  While Hosch's sample consisted of "40 individuals
with a wide variety of backgrounds" (p. 19), nearly 25% of the sample
had children who were in or had been in bilingual programs, and nearly
40% were Mexican-American or Mexican.

Table 1 presents the results of polls that attempted to get a
representative sample, in which respondents were asked, in slightly
different ways, whether they supported bilingual education.

Table 1
Percentage Favorable Toward Bilingual Education    

favorable unfavorable don't know

Krus and Brazelton (1983) 61%

Gallup Poll #20 (1988) 42% 49% 9%

Media General/AP (1985) 36% 46% 18%

Hakuta (1984) 70% 30%  

Houston (1983) 68% 29% 3%

Huddy and Sears (1991) 67% * *

Gallup Poll #23 (1991) 54% * *

*studies did not provide the data
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It is important to examine each study in detail.  For each study, we
list the questions asked, as well as information about the sample.

Krus and Brazelton (1983)
In this study, "Students enrolled in an advanced class on theory of

psychological measurement administered the questionnaire to their
friends and members of their immediate families" (p. 249).  Forty two
subjects were interviewed.

The question represented in Table 1 was: "Does bilingual education
(a) ultimately help, (b) ultimately harm Hispanic children?"

In addition, the following statements were also presented to subjects:
"Bilingual education provides minority children with

transferable skills which will allow them to be integrated into the
dominant society." Fifty-seven percent (57%) of the sample
agreed with this statement.
 "Paying for bilingual education with taxpayers money is
wrong." Sixty-six percent (66%) of the respondents disagreed
with this statement.
 "Placement of Hispanic children in an educational program
in which they are taught in the Spanish language will prevent
them from going beyond the twelfth grade, as they will not have
the English skills necessary for college." Twenty- eight percent
(28%) of the respondents agreed with this statement.

(See also Krus and Stanley, 1985, for a comparison of this sample
with a group of "persons identified as directly involved with the
Bilingual and Multicultural educational program at Arizona State
University" [p. 694]; for this pro-bilingual education sample, 100%
supported bilingual education.  For the additional questions discussed
just above, 78% agreed that bilingual education provides transferable
skills, none felt that using taxpayers' money for bilingual education was
wrong, and 20% felt that education through Spanish would prevent
students from going beyond grade 12.)
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20th Gallup Poll (1988)
The question was "Would you favor or oppose the local public

schools' providing instruction in a student's native language, whatever it
is, in order to help him or her become a more successful learner?" The
sample (n = 2,118) was "designed to produce an approximation of the
adult civilian population, age 18 and older, living in the U.S...." (p. 45).

Media General (1985)
This survey asked, "Do you think non-English-speaking students

should be taught basic subjects in their own language while they learn
English, or should they be placed in all English-speaking classes?" Their
sample was.....  a representative sample of 1,462 adults across the nation
living in telephone households" including listed and non-listed numbers.
"The data projects to an estimated 161 million adults in telephone
households" (information provided by Stephen Shaw, Director of
Research, Media General, December 11, 1996). 

Note that respondents in the Media General survey were asked to
comment on a version of bilingual education which could be interpreted
as teaching all subjects in the primary language until English is acquired.
As discussed below, this may not be the best version of bilingual
education.

Hakuta (1984)
The researchers asked "Do you think that bilingual education

program is the best way for a Spanish-speaking child to learn English?"
Additional details about this study are provided below.

Houston Metropolitan Area Survey (1983)
The researchers interviewed 1000 randomly selected residents in the

Houston area.  It could be argued that this survey overestimated support
for bilingual education; respondents were asked whether bilingual
education should be available in the public schools.  A "no" response
could indicate that the respondent felt that bilingual education should be
illegal, an extreme position that most critics of bilingual education would
disagree with. 



Krashen/OPINIONS ON BILINGUAL EDUCATION   415

In Huddy and Sears (1991) subjects were asked "How do you feel
about bilingual education?".  The sample consisted of 1170 "Anglos,"
which was supplemented by 100 "Non-Hispanic households" in areas of
the country under represented in the first sample (n = 400).  On a scale
of - 10 to + 10, respondents' mean support for bilingual education was
+2.29.

Gallup 23 asked 995 adults:
"Bilingual education programs teach children who do not speak

English basic subjects such as math and science in their native language,
while also teaching them to speak English.  Some people feel these
bilingual programs should only be used until the child learns English.
Others feel bilingual education should continue to be used in order to
maintain the native language of children.  Which opinion comes closer to
your view?" (I use Rossell and Baker's citation for this study as well as
their description.  I was unable to find it in the 1991 or 1992 Gallup Poll
results as published in the Phi Delta Kappan.) Until a child learns
English = 54%.  Maintain native language = 37%.

In two other polls, subjects were given a choice of different options,
with bilingual education as one of the options.  This kind of poll can
underestimate support for bilingual education; this was clearly the case
in one such poll, the 1993 Gallup Poll (#25).

In Gallup 25 (Elam, Rose, & Gallup, 1993), only 27% of those
interviewed (total n = 1306) appeared to support bilingual education, but
subjects were asked to choose among three alternatives.  Note that the
option dealing with bilingual education asks whether all subjects should
be taught in the students' primary language.  The following question was
asked:

 Many families who come from other countries have school-
age children who cannot speak English.  Which one of the
following three approaches do you think is the best way for the
public schools to deal with non-English-speaking students?
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national
Public
school
parents

Require children to learn English in special classes at their
parents' expense before they are enrolled in the public schools.

25% 23% 

Provide public school instruction in all subjects in the
students' native languages while they learn English.

27% 30%

Require students to learn English in public schools before they
receive instruction in other subjects.

46% 45%

Don't know 2% 2%

33% of sample were public school parents

The Time Magazine Poll (1995) does not give a clear picture.  The
question asked was:
Which of these statements is closest to your views on bilingual
education?

9/93 9/95

Public schools should teach all children in English. 40% 48%

Public schools should teach children in their native tongue only
until they know enough English to join regular classes.

48% 39%

Public schools should teach children in their native language as
long as it helps the children learn or improves their self-esteem.

11% 10%

(Telephone survey "of 1000 adult Americans," p. 49).

The first option could be chosen by advocates of bilingual education
if it does not exclude the use of other languages.  But if one chooses that
option, one cannot choose the others.  It is not clear whether those who
reject number two think that transitional bilingual education is too little
or too much.  Finally, those who rejected the other options might have
felt that they entailed teaching the entire curriculum in the first language.
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Questioning the Validity of Polls

 Rossell and Baker note that respondents in many polls support
bilingual education, but question the validity of these results for two
reasons: We refer to these arguments here as the Ignorance Argument
and the Trade-Off Argument.

The Ignorance Argument
 Rossell and Baker argue that many respondents do not understand
what bilingual education is.  They note, for example, that in Huddy and
Sears (1990),

"only 22 percent ...  of 1,170 non-Hispanic adults were  able
to give a roughly accurate description of bilingual  education.
Almost 40 percent described it as bilingualism or  foreign
language instruction, and 29 percent were unable to  give any
description at all.  Despite the fact that three-quarters  of
respondents could not accurately describe bilingual  education, a
majority supported bilingual education" (p. 171).

 Huddy and Sears'( 1990) classifications along with the percentage
who supplied each definition from the sample of 1,170 is presented in
the box below:

% supplying definition of
bilingual education

"accurate"

teaching foreign students in their own language: 6%

teaching in two languages: 16%

teaching English to foreign students: 9%

"inaccurate''

bilingualism: 18%

* foreign language instruction: 21%

 no description: 29%

 Even if we accept Huddy and Sear's classification (it can be argued
that "teaching English to foreign students" is too vague to categorize as
accurate or inaccurate), what is crucial is that nearly all groups of
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subjects were mildly positive about bilingual education.  The only
negative subgroup was the one that defined bilingual education as
"teaching foreign students in their own language," which was very close
to neutral, and consisted of a small subgroup of the sample:

support for bilingual education

For those who give accurate descriptions:

teaching foreign students in their own language: -.74
(small sub sample)

teaching in two languages: 2.27

teaching English to foreign students: 1.75

For those who give "inaccurate" descriptions:

bilingualism: 3.89

foreign language instruction: 2.23

no description: 2.79

(0= no opinion, range from -10.25 to +10.25)

 Rossell and Baker also find results of the Media General Poll (1985)
to be problematic:

 Views on bilingual education:

yes no don't know

 Successful in teaching basic subjects 38% 23% 39%

 Successful in teaching English 42% 24% 34%

 Support for bilingual education 36% 46% 18%

They note that about 40% said they didn't know if bilingual
education was successful, but only 18% "lacked an opinion on whether
non-English-speaking students should learn in their native language in
school.  In other words, it appears that some of the respondents who had
no opinion on the efficacy of bilingual education were nevertheless
willing to express a preference" (p. 166).
 There is a simple explanation:  Those who did not know whether
bilingual education was successful or not probably did not support 
it, nor did those who felt it was not successful;  those who felt 
it was successful did support it. In other words, those who 
were in the "don't know" column for the first two 
questions probably migrated to the "no" column
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for the third question.  If this is true, results of this poll underestimate
potential support for bilingual education; with more knowledge, more
might have supported it. 

In support of this analysis, note the close correspondence in the
"yes" column among the three questions; the percentage who felt that
bilingual education was successful in teaching basic subjects was not
significantly different from the percentage that supported bilingual
education, while the difference between the percentage who felt bilingual
education was successful in teaching English was just barely
significantly larger than the percentage supporting bilingual education:

Comparisons: difference in sampling tolerance

      successful in teaching basic subjects                    2%

           vs.  support for bil. Ed         6%                           

       successful in teaching English                     6%

             vs.  support for bil. Ed        6%                     

(Sampling tolerances supplied by Media General).

The Trade-Off Argument
Rossell and Baker argue that polls overestimate the support for

bilingual education because they do not always ask "the trade-off
question": They do not ask whether the respondent would support
bilingual education if it meant fewer resources or less time devoted to
other things, maintaining that "more of something usually means less of
something else" (p. 163).

Rossell and Baker support this point by noting that in several studies
respondents appear to agree that the aim of bilingual education should be
to encourage students to enter English-only classes as soon as possible,
but also agree that programs should aim to maintain the Spanish
language and culture.  As an example of this, Rossell and Baker discuss
Hakuta (1984):

In Hakuta's 1984 survey of 216 adults in New Haven (37 
of them Spanish-speaking), 76 percent of the respondents agreed
that the emphasis of bilingual education should be to encourage
students to enter English-only classes as soon as possible, yet 58
percent agreed that the emphasis should be on
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maintaining the Spanish language and culture of the children... it
is clear that unless respondents are explicitly asked to consider
the trade-off, they will not.  In this case they should have been
asked  whether they wanted to emphasize maintaining the
Spanish language even if it meant that a student's entry into an
English-only classroom would not occur quickly (p. 171).

Rossell and Baker assume that these goals are contradictory, that
more time devoted to Spanish will necessarily mean less progress in
developing academic English.

The point of bilingual education, however, is that more education in
the first language, when done correctly, can mean faster development of
English literacy: When students learn to read in their primary language,
it is much easier to learn to read in English, and because the first
language will be more comprehensible, it is easier to learn to read in the
first language.  In addition, background knowledge gained through the
first language can greatly enhance comprehension of material presented
in the second language.  There is no trade-off.  Respondents who want
both English and Spanish literacy are not contradicting themselves.

Rossell and Baker's characterization of Hakuta's study is slightly
inaccurate and incomplete.  The total number of subjects surveyed was
216, but they were divided into two groups - a general sample and a
Spanish-speaking sample.  The data summarized by Rossell and Baker
was from the general sample only.  In addition, both groups were very
positive about bilingual education, which was not mentioned by Rossell
and Baker.  Here is some detail from the study:

Do you think the emphasis should be
to encourage students to enter English-only
classes as quickly as possible?

Do you think the emphasis should be
to maintain the Spanish language and
culture of the children?

General

76% 

58%

Spanish-spking 

89% 

82%
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Do you think that bilingual education
 program is the best way for a Spanish-
 speaking child to learn English?

In your opinion, should the amount of funding for
bilingual education classes be increased, decreased,
or kept the same?

70%

decrease   18%
kept the same   32% 

increase   50%

74% 

6%
17%
78%

from: Hakuta (1984)
    

An Additional Teacher Study: The 1993 Harris Poll

 The Harris poll was a national survey of teachers, 97% of whom
were not Hispanic.  Responses to a question dealing with bilingual
education appear to be non-supportive:

Do you think government policy should promote bilingual
education programs that teach English  and teach other
substantive subjects in a child's native language, or should  policy
mandate that substantive subjects be taught in English?

Government should promote teaching substantive
subjects in native language

Substantive subjects should be taught in English
Not sure

34%
64%
2%

Note that respondents could be rejecting a version of bilingual
education in which all subjects are taught in the first language, with
nothing ever taught in English.  In one plan, the gradual exit plan
(Krashen, 1996), subject matter is taught in the primary language only
until the child knows enough English to follow instruction in English.
"Transition" occurs gradually, a few subjects at a time, as they become
comprehensible.  The plan also includes sheltered subject matter
teaching in English as a transition between all primary language and the
mainstream.  It is quite possible that many of those who felt that
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"substantive subjects should be taught in English" would have agreed
with this kind of approach.

Additional Studies of Parents

 de la Garza, DeSipio, Garcia, Garcia, and Falcon (1992) was not
covered either by Rossell and Baker or by Krashen.  de la Garza et al.
surveyed adults whose national origins were Mexican, Puerto Rican, and
Cuban.  The items discussed here were answered by a subgroup of the
sample, citizens of the United States (Mexican origin, n = 878; Puerto
Rican = 587; Cuban = 312).  Attitudes toward bilingual education were
very positive:

Attitudes toward Bilingual Education Mexican Puerto Rican Cuban

Strongly support or support 80% 87%  88%

Uncertain 13%  7% 19%

Oppose or strongly oppose 7% 6% 3%

Willing to pay more taxes for bilingual
(Yes) 69% 70% 54%

Responses to the next question reflect a good idea of what bilingual
education is about: Respondents understood that its goal is bilingualism.

Objective of bilingual education Mexican Puerto Rican Cuban

To learn English 15% 12% 10%

To learn two languages 70% 74% 77%

To maintain Spanish language and culture 9% 8% 5%

Other 6% 7% 7.5%

It is also clear that this group is pro-English:

US Citizens and residents should learn EnglishMexican Puerto Rican Cuban 

strongly agree or agree 91% 93% 93%
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Are Parents Confused? A Discussion of the ETS Study

The ETS survey (Baratz-Snowden, Rock, Pollack, & Wilder, 1988)
of parents of language minority students shows wide support for
bilingual education.  Rossell and Baker, however, claim that the report
contains "fascinating inconsistencies in parental support for various
options" (p.  172), and these inconsistencies suggest that respondents
were confused about bilingual education.

Parents were asked whether they thought maintenance bilingual,
transitional or immersion programs were a good idea.  As Rossell and
Baker note, all three programs were supported, which prompted Rossell
and Baker to conclude that "regardless of the type (of program),...an
overwhelming majority of parents think language minority children
should get some kind of help, particularly in learning English, and they
are not clear about differences between types of help" (p.  177).  It is
important to point out, however, that parents were not asked to choose
among these programs: one-third of the sample was asked about
maintenance bilingual education, one-third about transitional, and one-
third about immersion.  Agreeing that a certain program would be a good
idea for helping students who don't speak English might simply mean
that respondents thought that doing the program would be better than
doing nothing (submersion).  Supporters of bilingual education would
probably respond positively to all three options, when compared to
submersion (sink or swim).

Rossell and Baker claim that "most of these parents do not think
native language proficiency should be taught in school" (p. 174).  They
base this statement partly on responses to the following question: (If
child does not speak or understand English very well) would it help the
child if classes were taught using the non-English language? Twenty-
nine percent of respondents categorizing themselves as Mexican-
Americans responded positively as did twenty-eight percent of the Asian
respondents.

Rossell and Baker note that this question was not actually asked in
this way, but is a result of their reanalysis of the data in the survey. After
reviewing Baratz-Snowden et al.  in some detail, I was unable to discover
how Rossell and Baker arrived at these figures.  In addition, Rossell and
Baker claim that "almost half of Mexican-American and 60
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percent of Asian parents think that teaching in the native tongue
interferes with English." The full table of results, from table 19 of the
survey, is presented below:
 Do you think teaching in non-English language interferes with
learning English?    

n yes no don't know

Asian 865 60 33 8

Mexican-American 901 43 51 6

Puerto-Rican (N) 288 33 62 6

Puerto-Rican (S) 340 54 44 2

Cuban 501 19 79

from: Baratz-Snowden et al, (1988) table 19
         N = NAEP sample     S = supplementary sample

 Clearly, quite a few parents do not think that teaching in the primary
language interferes with acquiring English (80% of the Cuban parents
and 62% of one of the Puerto Rican samples.) Nevertheless, quite a few
do; it is possible that this question was interpreted as referring to
programs in which all teaching is in the primary language.
 Baratz-Snowden et al.  also asked parents "In what language should
non-English students be taught?" for reading and writing and for basic
subjects.  Their results, expressed in percentages, are presented below:    

Only in
English

In both English &
non-English

Only in non-
English

Read and Write

Asian 67 32 1

Mexican-American 28 70 0

Puerto Rican (N) 21 77 8

Puerto Rican (S) 16 82 1

Cuban 20 80 0

Basic Subjects

Asian 68 30 1

Mexican-American 39 56 0

Puerto-Rican (N) 29 70 1.1

Puerto Rican (S) 27 70 1.4

Cuban 50 48 . 8

N = NAEP sample;  S = supplementary sample all percentages rounded off except for
the last column from Baratz-Snowden et al. (1988), table 24
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This table shows clear support for bilingual education, especially
when used for developing literacy.  Rossell and Baker argue that it is
another indication of confusion: Because 70% of Mexican-American
parents preferred that reading and writing be taught in both languages,
and 43% thought that teaching in the non-English language interferes
with learning English (see above), then 27% of them must be confused.
There is, however, an easy explanation: As noted earlier, some parents
might have interpreted the question about teaching in the first language
interfering with English as meaning teaching exclusively in the first
language, an option that very few people support.

Rossell and Baker's next "confusion argument" is based on
responses to this question: "Do you think the schools should teach non-
English language speaking children the non-English language if it means
less time for teaching them (English, Math, Science, Art, Music)?"
Parents responded negatively to all of these options.  Many supporters
of bilingual education would probably also respond negatively to this
question, as discussed earlier.  The point is that good bilingual programs
do not force students to sacrifice in this way.  Unfortunately, the
wording of the question presupposes that instruction in the primary
language inevitably means less time for other things, and suggests less
English language development.

Rossell and Baker's final "confusion argument" is based on
responses to an open question in which parents were asked the three
most important things they wanted children to learn from school.  The
most popular answers were mastery of academic subjects, English
language competence, and "general education," while "learn about child's
ethnic heritage" and "learn both languages" were not mentioned often.
They conclude from these results that "there is, for all practical purposes,
no desire on the part of...parents for the schools to teach ethnic heritage"
(p.  181).  The survey results are, however, reasonable.  The point is that
the proper use of the primary language in bilingual education programs
leads to the attainment of the goals of mastery of academic subjects and
English language competence.  Note also that the low rank of "ethnic
heritage" and "learn both languages" does not reflect lack of concern
with these goals.  Subjects were asked the three most important things
the parents wanted their children to learn; it is unlikely
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that heritage culture and heritage language development would be in the
top three.

Center for Equal Opportunity (1996)
The CEO survey included 600 randomly selected Hispanic parents

with children currently in school.  About 80% of the sample said that
their children were not in "a program in school for children who need
help with English" (p. 10) and the same percentage said their children
were never asked to be in such a program.  The programs the children
participated in were hardly industrial-strength first language programs:
Parents reported that about 10% had no Spanish at all, 23% were only a
"small part" in Spanish, 29% were half in Spanish, and 27% were "most
in Spanish." Of the entire sample of 600 parents, 93 had children who
were in or who had been in a special program, and of those 93, only 25
of them were in programs conducted mostly in Spanish, or 4% of the
total.  This is contrary to the view of some critics, who claim that
Hispanic children throughout the US are taught in Spanish-only
programs.

Of those whose children had been in such a program 74.5% reported
that their children were in the program three years or less. While this
latter figure underestimates the length of time a typical child participates,
because it includes children still in the program, it suggests that children
do not stay in special programs very long, also contrary to the claims of
critics.

Not surprisingly, parents were pro-English: 51% rated "learning to
read, write and speak English" as the most important thing children
might learn in school and 19% rated it second.  Many supporters of
bilingual education would, of course, also rate this goal very highly. The
controversial questions were these:
 

(1) In your opinion, should children of Hispanic background,
living in the United States, be taught to read and write Spanish
before they are taught English, or should they be taught English
as soon as possible?
 English as soon as possible = 63%
 Spanish before English = 17%
 Same time = 17%
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This is a difficult question to answer.  One would expect parents to
respond that children should be taught English as soon as possible.
Bilingual education, it has been argued, is the best way to make this
happen.  The way the question is phrased, it suggests that learning to
read and write in Spanish will not help children to learn to read and write
English "as soon as possible."

Shin asked a similar question, but did so more precisely, asking
whether respondents felt that "developing literacy through the first
language facilitates literacy development in English." The language
minority parents she questioned supported this position:
  Hispanic parents = 53% (Shin & Gribbons, 1996)
  Korean parents = 88% (Shin & Kim, in press)
  Hmong parents = 52% (Shin & Lee, 1996)

Shin's question does not presuppose that learning to read in the first
language slows down the acquisition of English literacy; CEO's version
does.  "In general, which of the following comes closest to your
opinion?"

 1.  My child should be taught his/her academic courses in
Spanish, even if it means he/she will spend less time learning
English.
 2.  My child should be taught his/her academic courses in
English, because he/she will spend more time learning English.
 Spanish = 12%

English = 81%

As noted previously, such questions are flawed: First, they give the
impression that in option 1, all courses will be taught in Spanish with
nothing in English.  Second, they suggest that learning content through
Spanish will not help English language development.  It is thus no
surprise that respondents vote for English.

Shin also attempted to ask this question more precisely, asking
whether parents agreed that "Learning subject matter through the first
language helps make subject matter study in English more
comprehensible." Support was not as strong as it was for the question
on literacy, but Shin found more support for first language content
teaching than CEO did:
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Hispanic parents = 34% (33% were "not sure") (Shin &
Gribbons, 1996)
 Korean parents = 47% (Shin & Kim, in press)
 Hmong parents = 60% (Shin & Lee, 1996)

The Effect of Political Orientation

Some of the opposition to bilingual education is not, it appears,
based on whether it is good pedagogy.  As Huddy and Sears noted,
"There was considerable anti-Hispanic sentiment with the sample" (p.
128), and reported, not surprisingly, that indicators of this kind of
attitude were predictive of objection to bilingual education, as shown by
the multiple regression analysis presented below: 

significant predictors of opposition to bilingual education beta

symbolic racism: attitudes toward demands for special treatment .23

nationalism: anti-immigrant attitudes .06

inegalitarian values .05

conservative political ideology .06

in favor of cutting spending for foreign language instruction .27

r2 = .259
from: Huddy and Sears, (1990)

In addition, in the Media General report, 45% of those who classified
themselves as "liberal" supported bilingual education, while only 33% of
those who classified themselves as "conservative" did so (36% of those
who were neither liberal nor conservative supported bilingual education).

It must be emphasized that anti-Hispanic sentiment and political
orientation did not explain a large percentage of the respondents'        2
attitudes toward bilingual education (note that r = .259 for all predictors
combined in Huddy and Sears' study).

Summary and Conclusions

The results of the polls discussed here are summarized in Table 2 on
the following page.
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Table 2
Summary of Polls on Bilingual Education

Supportive type of question

Krus and Brazelton global (BE "helps" or "harms")

Hakuta global (BE "is the best way ...  to learn English")

Houston global (should BE be "available")

Huddy and Sears global

de la Garza et al global

Baratz-Snowden et al. teach literacy, subjects in both languages

Gallup 23 teach "basic subjects..in...native language

Not Supportive type of question

Gallup 20 teach "basic subjects in primary language"

Gallup 25 "provide instruction in all subjects...in...native language

Media General "should be taught basic subjects in their own language

Time Magazine "should teach...in native language until they know enough English" 

Harris teaching "substantive subjects...in...native language

Baratz-Snowden et al. "teaching in non-English language interferes with English"

CEO "teach academic courses in Spanish, even if it means...
 less time learning English" 
teach reading and writing in Spanish before they are taught English,
"or should they be taught English as soon as possible"

Responses are clearly more negative when statements and questions
can easily be interpreted as supporting an extreme version of bilingual
education in which only the primary language is used (Harris Poll,
Baratz-Snowden et al., Time, CEO) or one in which all subject matter is
taught in the primary language until English is acquired (Media-General,
Gallup Poll #25).

When subjects are asked about using both languages (Baratz-
Snowden et al.) or are asked about bilingual education globally, they are
much more positive (Krus and Brazelton, Hakuta, Huddy and Sears,
Houston, de Ia Garza et al.).  Baratz-Snowden et al.  provides evidence
that this generalization is correct: When it is made clear that both 
English and the primary language are to be included, subjects are
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supportive of bilingual education; when this is not clear, they react
differently.  This is a more plausible explanation than Rossell and
Baker's, who maintain only that respondents were confused.  The only
exception to this generalization is Gallup #23, which was supportive
despite the vagueness of the question.

These results converge with those of Krashen (1996) who reviewed
studies of parents, teachers and school administrators, and found
consistent support for bilingual education when the question was asked
globally.  Polls that appear to present counterevidence typically present a
view of bilingual education that few of its supporters would endorse.
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